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Foreword
Author

Belle Wheelan, PhD
President – Southern Association of Colleges and Schools Commission on Colleges
Author of the Foreword in
Organization and Administration in Higher Education – 3rd Edition
Dr. Belle Wheelan currently serves as President of the Southern Association of

Colleges and Schools Commission on Colleges and is the first African American and
the first woman to serve in this capacity. Her career spans over 40 years and
includes the roles of faculty member, chief student services officer, campus provost,
college president and Secretary of Education. In several of those roles, she was the
first African American and/or woman to serve in those capacities.
Dr. Wheelan received her Bachelor’s degree from Trinity University in Texas (1972)
with a double major in Psychology and Sociology; her Master’s from Louisiana State
University (1974) in Developmental Educational Psychology; and her Doctorate from
the University of Texas at Austin (1984) in Educational Administration with a special
concentration in community college leadership.
She has received numerous awards and recognition including six honorary degrees;
the Distinguished Graduate Award from Trinity University (2002), and from
the College of Education at the University of Texas at Austin (1992); Washingtonian
Magazine’s 100 Most Powerful Women in Washington, DC (2001); and the AAUW
Woman of Distinction Award (2002).

Overarching Principle
No one can deny that higher education
has changed over the past 10 years, and
not always for the better.
How does a person prepare for leading
our institutions given all of these
changes?
This third edition is designed to answer
some of these questions and provide
guidance for up-and-coming
administrators and students of higher
education administration in preparing for
leadership positions.

Recent Challenges to Higher Education
▪ Diminished confidence that higher education is the best way to rise out of
poverty
▪ Rising cost of higher education resulting in increased debt taken on by families
▪ Mental health issues and food insecurities among college-going students
▪ Physical destruction to campuses due to natural disasters
▪ Viral pandemic presented by COVID-19
▪ Declining student enrollments
▪ Increase in institutional mergers, consolidations and closures
▪ Emphasis on outcome measures (graduation and licensure rates)
▪ Market need for workforce/training
▪ Demographic changes - migration of citizens to the South
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President – Institute for Effectiveness in Higher Education
Co-editor and Co-author of Understanding the Range of Postsecondary Institutions and Key Quality Indicators, Effectively
Managing Human Resources in Colleges and Universities, The Nature and Role of Budget Processes, Overview of
Accreditation, Shaping Philanthropic Efforts That Support Institutional Priorities in
Organization and Administration in Higher Education – 3rd Edition
Kristina ‘KP’ Powers is President of the Institute for Effectiveness in Higher Education. KP has served
in leadership roles in colleges and universities for over 20 years, primarily in the areas of institution
accreditation, institutional effectiveness, institutional research, financial planning, and strategy.
Her research and practice focus on effective and efficient use of resources to advance higher
education organizations.

Dr. Powers also serves as a national IPEDS trainer and has current appointments to the National
Postsecondary Education Cooperative (NPEC), the NC-SARA Data Advisory Committee, the
Journal of Postsecondary Student Success editorial board, and the SUNY Brockport Dean’s
Advisory Council. Throughout her higher education career, Dr. Powers has taught undergraduate
and graduate students as well as delivers professional development presentations, workshops
and trainings in all modalities (face-to-face, online, and hybrid) on accreditation, institutional
effectiveness, institutional research and higher education organization and administration, IPEDS,
financial planning, and strategy.
KP earned her doctorate from Florida State University in Educational Leadership and Policy
Studies with a concentration in Higher Education Policy, a Master’s in Higher Education
Administration from Florida State University, and a Bachelor of Science from the State University of
New York, College at Brockport. Her books, Organization and Administration in Higher Education
(third edition – 2022), Data Strategy in Colleges and Universities (2019), and Cultivating a Data
Culture in Higher Education (2018) are published by Routledge. She has served as issue co-editor
and author for New Directions of Institutional Research.

Patrick J. Schloss, PhD
Former President – Valdosta State University
Co-editor and Co-author of The Nature and Role of Budget Processes in
Organization and Administration in Higher Education – 3rd Edition

Patrick J. Schloss Patrick J. Schloss served as the eighth
president of Valdosta State University from 2008 to 2011.
He was born in Harvey, Illinois on October 1, 1953.
President Schloss’ academic career includes
appointments as a tenured professor and chair at Penn
State and the University of Missouri. He is among the
most prolific and influential scholars in special
education, having authored 20 books and over 100
research publications. Prior to serving at VSU, Dr. Schloss
was provost at Bloomsburg University of Pennsylvania
from 1994 to 2004, and president at Northern State
University in Aberdeen, South Dakota from 2004 to 2008.

What’s New in the

rd
3

Edition?

• Reflect current developments
o Diversity, Equity, and Inclusion

o Crisis Management
• Philanthropy
• Community College and Less than Two-Year
Institutions

• Instructor Support
o Discussion prompts
o Supplemental Materials - All materials are

available free of charge on the Institute for
Effectiveness in Higher Education - IEHE website.

Book Overview
Our primary goal in writing the third edition
of Organization and Administration in
Higher Education was to offer guidance to
change-oriented higher education
leaders—especially given the global
Covid-19 pandemic — and update the
content throughout each chapter as well
as add new chapters.

Book Overview
We refer liberally to “postsecondary” and “higher education” institutions.
These terms apply to any institution that builds upon a high school education,
including technical schools, liberal arts colleges, specialty institutions,
community colleges, and comprehensive universities.

This book may be useful to anyone working at or toward the “cabinet” or
“senior leadership” level. These individuals may be currently employed in a
leadership position, using the contents
The contents cut across a wide range of disciplines and areas of expertise.
Resource management, finance, law, human capital, and political action all
form the basis of effective administration.

Part I:
Higher
Education
Institutions
and the
People In
Them

Chapter 1: Understanding the Range of
Postsecondary Institutions and Key
Quality Indicators
Chapter 2: Key Leadership Positions
and Performance Expectations

Chapter 3: The Role of Internal
Governance, Committees, and
Advisory Groups
Chapter 4: Effectively Managing
Human Resources in Colleges and
Universities

Part II:
Efficient and
Effective
Management
of Resources

Chapter 5: Institutional Strategic
Planning: Aligning Strategy with Mission
and Goals
Chapter 6: The Nature and Role of
Budget Processes

Chapter 7: Aligning Curriculum and
Academic Resources
Chapter 8: Overview of Accreditation
Chapter 9: Shaping Philanthropic
Efforts That Support Institutional
Priorities

Part III:
Events and
Issues That
Shape
Higher
Education
Today

Chapter 10: Institutionalizing Inclusive
Excellence: National University System
Leading the Way
Chapter 11: Key Legal Aspects for
Higher Education Administrators

Chapter 12: Crisis Management
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Abstract

Postsecondary institutions in the United
States are highly diverse, ranging from
small, specialized trade schools to
large, complex universities. The courses
of study range from specialized
certificates to professional and
research degrees.
This chapter describes the various
types of institutions and their offerings,
highlighting quality indicators and
unique management strategies.
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Authors

Angela E. Henderson, PhD
Chief Data Architect – Trivium BI
Co-author of Understanding the Range of Postsecondary Institutions and Key Quality Indicators and
Overview of Accreditation in Organization and Administration in Higher Education – 3rd Edition
Angela E. Henderson serves as Chief Data Architect at Trivium BI. Prior to
joining Trivium BI, she held over 18 years of experience in IR across
several postsecondary institutions, including Stetson University and
Valdosta State University. Her areas of expertise and interest include
data-driven analyses, data visualization, and development of tools to
facilitate institutional research, assessment, and accreditation
processes.
Dr. Henderson has served as a co-editor and author for New Directions
of Institutional Research and Cultivating a Data Culture in Higher
Education (2018).
She received an M.A. in English from Georgia Southern University, an
M.L.I.S. from Valdosta State University, and Ph.D. in Education and
Human Resource Studies, with a specialization in Higher Education
Leadership from Colorado State University.

Kristina ‘KP’ Powers, PhD
President – Institute for Effectiveness in Higher Education
Co-editor and Co-author of Understanding the Range of Postsecondary Institutions and Key Quality Indicators, Effectively
Managing Human Resources in Colleges and Universities, The Nature and Role of Budget Processes, Overview of
Accreditation, Shaping Philanthropic Efforts That Support Institutional Priorities in
Organization and Administration in Higher Education – 3rd Edition
Kristina ‘KP’ Powers is President of the Institute for Effectiveness in Higher Education. KP has served
in leadership roles in colleges and universities for over 20 years, primarily in the areas of institution
accreditation, institutional effectiveness, institutional research, financial planning, and strategy.
Her research and practice focus on effective and efficient use of resources to advance higher
education organizations.

Dr. Powers also serves as a national IPEDS trainer and has current appointments to the National
Postsecondary Education Cooperative (NPEC), the NC-SARA Data Advisory Committee, the
Journal of Postsecondary Student Success editorial board, and the SUNY Brockport Dean’s
Advisory Council. Throughout her higher education career, Dr. Powers has taught undergraduate
and graduate students as well as delivers professional development presentations, workshops
and trainings in all modalities (face-to-face, online, and hybrid) on accreditation, institutional
effectiveness, institutional research and higher education organization and administration, IPEDS,
financial planning, and strategy.
KP earned her doctorate from Florida State University in Educational Leadership and Policy
Studies with a concentration in Higher Education Policy, a Master’s in Higher Education
Administration from Florida State University, and a Bachelor of Science from the State University of
New York, College at Brockport. Her books, Organization and Administration in Higher Education
(third edition – 2022), Data Strategy in Colleges and Universities (2019), and Cultivating a Data
Culture in Higher Education (2018) are published by Routledge. She has served as issue co-editor
and author for New Directions of Institutional Research.

Chapter Outline
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Introduction
Institutional Level

3.
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4.

Classification of Institutions

5.

Key Institutional Quality Indicators

6.

Conclusion
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Overall Geographical Distribution of Institutions

a.
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d.
e.
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g.
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Doctoral/Research Universities
Master’s Colleges and Universities
Baccalaureate Colleges
Baccalaureate/Associate Colleges
Associate Colleges
Special Focus Institutions
Tribal Colleges and Universities
Carnegie Overall

a.
b.
c.

College Entry Indicators
Retention and Graduation Rates and Outcome Measures
Unique Management Challenges

Key Chapter Takeaway

Public
institutions

2-year
institutions

4-year
institutions

Private
not-forprofit
institutions

2-year
institutions

4-year
institutions

Private forprofit
institutions

2-year
institutions

4-year
institutions

Overarching Principle
To understand the higher
education landscape, you
understand the types of
institutions and quality indicators
that key external stakeholders
such as parents, prospective
students, legislators, and media
focus on when evaluating an
institution.

Enrollment by Institution Type

Key Chapter Takeaway
Carnegie Basic Classifications:
•
•
•
•
•
•
•

Doctoral Universities
Master's Colleges & Universities
Baccalaureate Colleges
Baccalaureate/Associate's
Associate's Colleges
Special Focus Institutions
Tribal Colleges & Universities

Distribution by Institution Type and Carnegie Class

Key Chapter Takeaway
Key Institutional Quality Indicators:
• College Entry Indicators
• Qualitative Indicators
• Retention and Graduation Rates and Outcome
Measures

Unique Management Challenges
• Unionized vs. NonUnionized Institutions

• Location
• Student Body Composition
• Housing and Students
Living on Campus

Discussion
Prompts

Discussion Prompts
1. In terms of classification, which type of institution appeals to you most
as an administrator, faculty member, staff member, undergraduate
student, or graduate student? Does your choice vary based on the
role you consider? Why?

2. Institutions are grouped by characteristics so as to better understand
the sets of institutions. While the Carnegie Classification system
provides a comprehensive set of categories, are there other grouping
categories that might be beneficial?
3. Identify three opportunities and threats for each institutional sector:
public, private not-for-profit, and private for-profit.

Discussion Prompts
4. In what ways do key quality indicators influence the institutional
mission? What quality indicators does your institution use to measure
progress?
5. What are two ways in which institution location might influence
institutional operations?
6. Identify innovative opportunities for responding to financial challenges
(e.g., pandemics, natural disasters) and improving student completion.

7. Find your institution’s standardized testing policy. How does the policy
promote diversity? What changes should/could be made to the policy
to further reduce biases against minority and low-income students?

Discussion Prompts
8. What are the advantages and disadvantages for each institution type in setting

tuition policies? Do advantages and disadvantages change depending
on perspective (i.e., administrator, faculty, staff, or student)?

9. What are some potential challenges for moving from one classification
type (e.g., Carnegie Classification, sector) to another?
10. What institutional types make the most financial and administrative sense
for partnerships? Why? What potential challenges could arise from
collaboration?
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Responsibilities of senior-level
administrators vary distinctly by
position.

Abstract

This chapter focuses on how the
interaction of key leaders and key
constituent groups forms the
foundation for university
advancement.

Chapter
Authors

Julia Carpenter-Hubin, MA
(Retired) Assistant VP for Institutional Research and Planning – The Ohio State University
Co-author of Key Leadership Positions and Performance Expectations in
Organization and Administration in Higher Education – 3rd Edition
Julie Carpenter-Hubin is the retired Assistant Vice President for Institutional
Research and Planning at The Ohio State University. Julie represented
Ohio State to the Association of American Universities Data Exchange
and is a past chair of the Exchange’s governing council.
She is a past President of the Association for Institutional Research (AIR),
and a recipient of the 2018 AIR Outstanding Service Award. Julie served
on the National Research Council’s Data Panel, which advised the NRC’s
Committee on an Assessment of Research-Doctorate Programs on the
questionnaires used in the assessment. Julie’s research interests include
higher education performance measurement and its use in developing
improvement strategies.
She currently serves on the National Survey of Student Engagement
Advisory Board and as an accreditation reviewer and team chair for the
Higher Learning Commission.

Lydia Snover, MBA
Senior Advisor, Institutional Research – Massachusetts Institute of Technology
Co-author of Key Leadership Positions and Performance Expectations in
Organization and Administration in Higher Education – 3rd Edition
Lydia Snover is the Senior Advisor to MIT’s Institutional Research Office. She
became the founding Director of Institutional Research in 1986 and has been with
MIT since 1971. She received a BA in Philosophy and an MBA, both from Boston
University. The first part of her career at MIT was spent in departmental and
research administration in several academic departments. The MIT Office of
Institutional Research has a broad range of responsibilities, including maintenance
of institutional databases on faculty, graduate admissions, honors and awards,
and faculty productivity; survey research, responding to external requests for
institutional data, distribution of MITx data, preparation of briefing documents for
external review committees and support for ABET and NEASC reaccreditation. The
office provides analytical support for senior administrators, the Office of the Dean
for Graduate Education, the deans of undergraduate education and student life
as well as academic departments and programs, research laboratories and
centers. Lydia has represented MIT in the Association of American Universities Data
Exchange (AAUDE) and the Consortium on the Financing of Higher Education
(COFHE) Institutional Research Group. In 2019 she was awarded the John Stecklein
Distinguished Member Award from the Association for Institutional Research, for
advancing the field of institutional research through extraordinary scholarship,
leadership, and service.

Chapter Outline
1.
2.
3.
4.

Introduction
Governing Boards
System Leadership
Academic Leadership
a. Presidents
b. Provosts
c. Academic Deans/Associate Deans
d. Department Chairs
e. Academic Library Directors
f. Other Academic Unit/Department Heads
g. Faculty

5. Student Life Leadership
a. Vice President/Dean

Chapter Outline (continued)
6. Administrative Leadership
a. Vice President for Research
b. Vice President for Human Resources
c. Vice President for Business, Administration and Finance
d. Chief Investment Officer
e. Chief Legal Officer
f. Chief Information Officer
g. Vice President for Development
h. Vice President for Enrollment Management
i. Chief Diversity Officer
j. Chief Innovation/Digital Learning Officer
k. Vice President for Research Carnegie Overall

7. Student Leadership
8. Conclusion

Overarching Principle
Higher education institutions
are complex structures that
branch and connect, each
forming a distinctive
administrative pattern.

Key Chapter Takeaway
Four Areas of Institutional Leadership:
•
•
•
•

Academic Leadership
Student Life Leadership
Administrative Leadership
Student Leadership

Academic Leadership
• Presidents - public faces of their institutions
• Provosts

• Academic Dean/Associate Deans
• Department Chairs
• Academic Library Directors
• Other Academic Unit/Department Heads
• Faculty

Sample Academic Leadership Org Chart
President

Columbia
State
Community
College
Org Chart

Vice President,
Academic Affairs

Assistant to the President,
Access and Diversity

Executive Assistant

Administrative Assistant

Clerk, Access &
Diversity

Assoc Vice President
Planning, Effectiveness &
Special Projects

Director
Communications

Director Internal Audit

Director Human
Resources

Title IX Coordinators
(Employee) (Student)

Director Athletics

Vice President,
Student Affairs

Vice President,
Finance and
Administration

Vice President,
Williamson Campus &
External Services

Vice President,
Advancement and
Government Relations

Sample Academic Leadership Org Chart
Massachusetts
Institute of
Technology
Organization
Chart

© Massachusetts Institute of
Technology, used with permission.

Student Life Leadership
Vice Presidents/Deans of Student Life promote student success and enrich the
student experience through a multitude of services that address all aspects of the
students’ lives outside the classroom. Their areas of responsibility can include:
▪ Residence and dining halls

▪ Clubs and student organizations
▪ Spirituality and religious life
▪ Health and well-being, including student health
centers and recreational sports
▪ Special services to student groups such as:
commuter students, international students, minority students, students with
disabilities, and lesbian, gay, bisexual, and transgender (LGBT) students
and veterans
▪ Student Code of Conduct

Sample Student Life Org Chart
Senior Vice President for Student Life

The Ohio
State
University
Org Chart for
the Division of
Student Life

Associate Vice President for Health and Wellbeing

Dean of Students and Associate Vice President
for Student Engagement and Support

Human Resources Business Partner

Associate Vice President for Belonging and
Inclusion

Associate Vice President for the Residential
Experience

Associate Vice President for Academic
Partnership and Career Success

Associate Vice President for Business
Advancement and Student Life

Associate Vice President for Business and
Administration

Associate Vice President and

Chief of Staff

Senior Director of Development

Administrative Leadership
•
•
•
•
•
•
•
•
•
•
•

Vice President for Research
Vice President for Human Resources
Vice Presidents for Business, Administration, and Finance
Chief Investment Officer
Chief Legal Officer
Chief Information Officer
Chief External Affairs Officer
Vice President for Development
Vice President for Enrollment Management
Chief Diversity Officer
Chief Innovation/Digital Learning Officer

Student Leadership
•

Undergraduate and graduate
students serve at various levels
throughout their colleges and
universities, and their opportunities
for leadership and input are as
varied as the institutions they attend.

•

The most visible role is as a member
or officer of a student government or
other official student body.

•

Students may also serve on their
institution’s board of trustees, and in
leadership roles within their college,
school, or department.

Discussion
Prompts

Discussion Prompts
1. How does the role of an institution’s governing board differ from that of the
institution’s senior leadership, including the president and provost?

2. Describe the structure and responsibilities of the governing body that has
oversight of the institution at which you are a student.
3. Find or create a high-level organization chart for the institution at which you are a
student. How do the reporting lines compare with those provided in Figures 2.1
and 2.2?
4. Discuss the different challenges presented by leading an academic unit as a
dean, associate dean, or department chair versus leading a non-academic unit
as a vice president.

Discussion Prompts
5. According to data from the National Center for Education Statistics, private and
public not-for-profit universities reported 24% of management employees as
American Indian or Alaskan Native, Asian, Black or African American, Hispanic,
Native Hawaiian or other Pacific Islander, or Two or More Races. HBCUs and tribal
colleges reported 85% of management employees as identifying in one of those
categories. What is the reported race/ethnicity percentage of management at
your institution? How does that compare to the institutions you would like to work
at?
6. While there may be some few exceptions, academic departments are, as a
general rule, led by faculty department chairs. Given that these department
chairs are tasked with managing the day-to-day operations of their unit, what are
the advantages of this structure as opposed to appointing fiscal/human
resources experts to lead academic departments?

Discussion Prompts
7. Why do most colleges and universities consider it important for faculty not serving
in administrative roles to have a significant voice in determining institutional
priorities?
8. Several senior leadership positions, such as the Chief Investment Officer or the
Chief Financial Officer, might be assumed to have little day-to-day contact with
faculty and students. How can leaders assure that they are getting the input they
need without creating an undue burden for themselves and their constituents?
9. While each of the senior leaders has a portfolio of work for which they are
responsible, much of their work affects and is affected by the work of other senior
leaders. Select two of the senior leadership positions described in this chapter and
discuss the impact of the performance of the two on each other’s work.

Discussion Prompts
10. Discuss specific ways in which student leaders can support the work of student
affairs and other administrative leaders.
11. The criteria listed for the Chief Information Officer Innovation Leadership Award
given annually by MIT are provided earlier in the chapter. How would you revise
and broaden those criteria so that they would be applicable to all senior
leadership positions?
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Abstract

Committees and advisory groups serve a
critical role in accomplishing the mission
of the institution and improving the
organization’s performance.
This chapter focuses on defining the
composition of involved groups, their
related responsibilities, organization and
governance, and relationship with key
leadership. Compositions, charges, and
actions of common committees and
advisory boards within higher education
institutions are explored through a review
of best practices.

Chapter
Author

Kerry Brian Melear, PhD
Professor of Higher Education – University of Mississippi
Author of The Role of Internal Governance, Committees, and Advisory Groups in
Organization and Administration in Higher Education – 3rd Edition
Kerry Brian Melear is Professor of Higher Education and Affiliate
Faculty in the School of Law at the University of Mississippi.
His areas of expertise include college and university legal, financial,
and public policy concerns. He serves as a member of the Editorial
Board of Laws, a peer-reviewed open access journal of legal
systems, theory, and institutions, and has previously served as a
member of the Board of Directors of the Education Law Association,
a member of the Author’s Committee of West’s Education Law
Reporter, the editorial board of the Journal of Cases in Educational
Leadership, and the Book Review Editor for the Journal of Law and
Education.
He was selected as the University of Mississippi School of Education’s
Researcher of the Year in 2007, 2010, 2013, and Teacher of the Year
in 2015.

Chapter Outline
1. Introduction
2. Faculty Senate
3. Curriculum Committee
4. Space and Facilities Committee
5. Planning and Budget Committee
6. Athletics Committee
7. Responsibility for Committee Decision
8. Foundations
9. Campus-Wide Forums
10. Conclusion

Overarching Principle
While different types and sectors of
higher education institutions operate
differently, they all largely have
similar structures with senior
leadership, both academic and
non-academic, managing decisions
through governance. Institutional
decision-making is deliberate and
largely flows from executive
authority.

Key Chapter Takeaway
Types of Advisory Bodies on College Campuses:
•
•
•
•
•
•
•

Faculty Senate
Curriculum Committee
Space and Facilities Committee
Planning and Budget Committee
Athletics Committee
Foundations
Campus-Wide Forum

Faculty
Senate

▪ Primary vehicle through which members of the
professorate exercise the shared governance.
▪ Bears primary responsibility for academic concerns,
“but it shares responsibility with the administrative
structure for others”
▪ Contemporary faculty senates do not wield great
power beyond their advisory capacities, particularly
with regard to non-academic matters.
▪ Faculty in contingent positions are often cut out of
department and institution-wide planning, though they
may teach the majority of some types of courses,
especially in community colleges and at the
introductory and developmental levels in four-year
institutions.
▪ Minor (2004b) proposed four useful and distinct
models of faculty senate composition:
functional, influential, ceremonial, and subverted.

Curriculum
Committee

▪ The primary function of curriculum committees is to
maintain an institution’s curricular offerings through
approval of proposals for new courses of study,
oversight of current offerings, course discontinuances,
program reviews, determination of course articulation,
and recommendations about the curriculum to the
appropriate governing body, provost, or faculty.
▪ Institutions commonly employ numerous curriculum
committees, particularly on campuses with both
undergraduate and graduate programs.
▪ Members of curriculum committees must remain
responsive to the curriculum itself, and must also be
mindful of accreditation, particularly for professional
programs.

Space and
Facilities
Committee

▪ Allocation of space and facilities on postsecondary
campuses is a function of balancing needs across
various constituencies.
▪ Concerns include containing costs, retaining talented
staff, sustainability, accommodating students while
being sensitive to the needs of other constituencies
who compete for finite special resources.
▪ Colleges and universities establish space and facilities
committees to evaluate and allocate space.
▪ Membership on space and facilities committees is
institutional-specific, but is typically composed of:
senior administrators, such as provosts; vice
presidents for finance, administration, student
affairs, and planning; various deans;
representatives from the faculty; physical plant
directors; and occasionally students.

Planning
and Budget
Committee

▪ Where space and facilities committees focus on
maximizing available resources, planning and budget
committees seek to maximize future resources
including facilities and beyond.
▪ Strategic planning has become increasingly prominent
in higher education as a more nuanced approach to
long-term planning.
▪ Planning and budget exist in a state of symbiosis; one
concept remains dependent upon the other as they
cycle together, and problems associated with one will
certainly affect the other.
▪ Planning and budget committees are typically
designed to provide an institution’s CEO with
guidance regarding the evolution of the
environs and the effect of that evolution on the
academic experience and institutional tenets.

Athletics
Committee

▪ Intercollegiate athletics has long been under the lens
of scrutiny for many reasons, including questions of
academic quality and student engagement with
campus life. Athletics committees must police these
issues on college campuses.
▪ In general, athletics committees are responsible for
overseeing the athletics programs, with particular
regard to compliance with NCAA regulations, as
mentioned above. Such committees also typically
render recommendations for practice regarding
athletic policy and programming on campus, as well
as regulate academic requirements for student
athletes.
▪ Membership of postsecondary athletics committees is
typically drawn from a broad cross-section of the
campus community, with representation from
upper-level administration, the faculty, the
student body, and the institution’s athletic
foundation.

Foundations

▪ Foundations are not operational units of a college or
university. Rather, they are separate, not-for-profit
educational corporations under Section 501(c)(3) of
the United States Internal Revenue Code.
▪ The intent of establishing a separate legal entity to
seek private external funding and manage these funds
once they are endowed is the removal of the
endowment and other private funds from direct
control and influence of college and university
administration.
▪ Because foundations are separate entities, they are
more insulated from state open-meetings and openrecords laws than the public institution itself.

Campus-wide
Forums

▪ Campus-wide forums are called to address numerous
issues—from social to political to financial—at the
forefront of discussion at a college or university.
▪ During periods of financial exigency, it can be useful
and effective to hold a campus-wide forum to discuss
budget procedures or explain methodologies for
making budget reductions, thus providing
transparency to the campus community.
▪ Forums are also useful to provide a framework for
public discussion of campus-specific issues that may
have caused acute controversy.

Discussion
Prompts

Discussion Prompts
1. Of the governance groups that were discussed in this chapter, which is the
most important for student success?
2. Which group would you like to serve on and why? What would be your top
two goals when serving on the committee and how would you go about
accomplishing the goals?
3. Which group would be the most challenging to manage and/or work with as
an administrator? What strategies would you employ with the group to be
effective in advancing the institution?
4. Select a governance group. Discuss how the group membership, mission,
and goals would be different for at least three different types of institutions
(e.g., public, private not-for-profit, for-profit, online, predominately adults,
remote, urban, etc.).

Discussion Prompts
5. Find the most recent meeting minutes and informational documents
(e.g., charge, mission, goals, principles, etc.) for a governance group
at your institution. Based on a review of the documents, what role does
the governance group play at the institution? Provide support for your
statement.
6. What innovative ideas has and/or should your institution use with
regard to governance? How do and/or should they vary by
governance group?
7. How has your institution utilized campus-wide forums to communicate
and share information? What strategies were effective and
ineffective?

Discussion Prompts
8. Using three governance groups, identify the role that faculty, staff, and students
should play.
9. Relationship building with governance leaders is key to effective management.
What strategies would you use to establish and encourage a positive
relationship with governance leaders at your institution?
10. What are the advantages and disadvantages to appointing vs electing
committee members? Discuss this with specific reference to two governance
groups.
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Abstract

Highly effective organizations have highly
effective employees. Establishing highly effective
colleges and universities is especially challenging
given the complexity of the processes necessary
for successful operation and the vast array of
employment relationships that are present on
campuses today.

This chapter reviews trends in the distribution of
employees, strategies for selecting and
developing traditional and non-traditional faculty
and staff, approaches for improving
performance, and ways to combat short- and
long-term budget reductions necessary to
enhance productivity and efficiency in today’s
postsecondary education environment.
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Chapter Outline
1. Introduction
2. Personnel

a. Faculty
b. Professional Staff

3. Staffing Practices
a.
b.
c.
d.
e.
f.
g.
h.
i.
j.
k.

Vacancies
Job Descriptions
Job Posting Best Practices
Search Committees
Salary Offer
Orientation
Existing Staff
Evaluations
Progressive Discipline
Recognition and Incentives
Budget Reductions

Chapter Outline (continued)
4. Work Location and Labor Shortage
a. In-Person, Hybrid, and Remote
b. Labor Shortages

5. Conclusion

Overarching Principle
At any given postsecondary
institution, there are several
different categories of
employees. And effectively
managing human resources in
colleges and universities is a
challenging and complex
endeavor.

Key Chapter Takeaway
14 IPEDS Employee Classifications:
Instruction

Business and
Financial Operations
Occupations

Research

Public Service

Library and Student
and Academic
Affairs and Other
Education Services
Occupations

Computer,
Engineering, and
Science
Occupations

Community, Social
Service, Legal, Arts,
Design,
Entertainment,
Sports, & Media
Occupations

Healthcare
Practitioners and
Technical
Occupations

Sales and Related
Occupations

Office and
Administrative
Support
Occupations

Natural Resources,
Construction, and
Maintenance
Occupations

Management
Occupations

Service Occupations

Production,
Transportation, and
Material Moving
Occupations

Employees by Institution Type and Sector
Percentage of Full-Time Employees by Staff and Faculty by
Sector and Institutional Type
Sector

Public
Private Nonprofit

Institutional Type

% Full-Time
Employees
% of
Staff

% of
Faculty

2-Year Colleges

68%

33%

4-Year Colleges and Universities

89%

66%

2-Year Colleges

89%

49%

4-Year Colleges and Universities

78%

56%

Professional Employees in Degree-Granting Institutions, Selected Years
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Part-Time Faculty (instruction/research/public service)
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Part-Time Other (including Executive/administrative/managerial)

2018
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Key Chapter Takeaway
Baldwin and Chronister (2001) identified 11 components of
a good employment practice model:
A defined probationary period
Explicit evaluation criteria
Multi-year contracts following a probationary period
Defined dates for contract renewal or termination
An equitable salary system
An equitable fringe benefit program
A system of sequential ranks
Support for professional development
Meaningful involvement in governance and curriculum development
Recognition of and reward for contributions
Procedures for protecting academic freedom

Hiring Process Overview
Hiring Process Overview

Progressive discipline is typically applied
differently with different employee groups.
For example, a progressive discipline policy for
addressing job-related behavior of student
employees is shown on the right. Similar
protocols are usually followed for non-faculty
employees.
Different protocols are followed for faculty
members—especially those with tenure, which is
earned through an extensive review process
after a probationary period. Tenured faculty
members are guided by ethical principles of the
profession and accept the obligation to
exercise self-discipline and judgment in using,
extending, and transmitting knowledge.

Discussion
Prompts

Discussion Prompts
1. Do the changes in employee composition reflect a change in the way
higher education accomplishes its mission? Do they demonstrate that
colleges and universities have been under-resourced and/or do they
denote a purposeful redirecting of resources away from the academic
mission of institutions?
2. In what ways has your institution changed its hiring policies and procedures
over the last three to five years? Are there differences for faculty vs. staff
and part-time vs. full-time?
3. What innovative ideas does and/or should your institution use to retain
employees? How do and/or should they vary by employee type?

Discussion Prompts
4. What are three strategies administrators with direct and indirect reports
should focus on to bolster employee success?
5. Based on the significant change in use of part-time employees, identify
three unintended consequences and three benefits of a having a higher
percentage of part-time employees.
6. What value do search committees bring to the process? Under what
circumstances should a search committee be formed instead of allowing
the hiring manager to conduct the search alone?
7. How can managers improve the value of employee evaluations? What
elements are missing from employee evaluations at your institution.

Discussion Prompts
8. What is progressive discipline and when should it be employed? Identify
the section on progressive discipline (may use different wording) in your
employee handbook. As a supervisor, what questions or concerns do you
have about the process? In what ways are your concerns similar to or
different from those of an employee in a non-supervisory position?
9. What information should be included in an institution-wide orientation?
What are three pros and cons of an institution-wide orientation and why?
10. What creative (and legal) job recruiting practices would you use to find
the best candidates?
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Abstract

Developing and refining a strategic plan
involves participation of senior leaders,
key constituent groups (both internal and
external), and advisory boards.
This chapter includes examples of the
strategic plan development and
implementation process and focuses on
use of incremental short-term successes
to improve the likelihood of achieving
long-term goals. The importance of
including DEI initiatives in a strategic plan
is addressed, along with consideration of
the impact of potential crises on
strategic planning.
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Chapter Outline
1.
2.
3.
4.
5.
6.
7.
8.
9.

Introduction
Background on Strategic Planning
Purpose of Strategic Planning
Key Stakeholders
Applying the Strategic Plan
Diversity, Equity, and Inclusion
Crisis Management & Strategic Planning
Strategic Foresight
Conclusion

Overarching Principle
One of the clearest
outcomes of the
pandemic was a
strategic plan is of
little use without a
means of
implementation.

Phase 1 - Development Phase
Questions to answer:

What is the
current state
of the
institution?

Where do
we (as an
institution)
want to be?

How do we
(as an
institution)
get there?

Phase 2 - Implementation Phase
Questions to answer:
How much will
it cost?

What is the
institution’s
mission and
culture, and
how does
planning
connect to
them and to
the needs of
the local
community
and
stakeholders?

What are the
target dates
for
measurements
and
completion?

Who is
responsible for
implementing
the plan?

Phase 3 - Management Phase
Questions to answer:

Are goals
being
achieved or
not?

Are the
goals and
objectives
still realistic?

Are target
dates being
met? If not,
why and is
there a
need to
readjust the
targets?

Are
adequate
resources
available to
meet the
goals?

Steps to Scenario Building
Steps

Activities/Results

1) Aim & context

Definition & Goals

2) Influencing factors

Identification of trends & drivers; projections

3) Select scenario construction
method

Select method for scenario construction, test
consistency and assess

4) Construct scenario

Flesh out scenarios - formulate and elaborate

5) Assessment and transfer

Implications & strategic decisions

Discussion
Prompts

Discussion Prompts
1. What are the three key phases of strategic planning? Why are they
each important?

2. How are data and its analytics used in strategic planning?
3. Why is understanding the institutional culture important in strategic
planning?
4. What are key obstacles in developing a strategic plan? How do crises,
such as pandemics, impact that strategic plan?

5. Who are the various stakeholders in strategic planning and how do
they fit into the planning process?

Discussion Prompts
6. What is the difference between “strategic” planning and
“operational” or “tactical” planning?
7. What is the first step in developing a strategic plan? Why is this
important?

8. What should a college or university do before implementing an idea or
best practice “borrowed” from another institution?
9. How do key stakeholders and decision makers at your institution
understand DEI? Does your institution align its strategic plan and
mission with DEI principles and ideals? If yes, how? If no, what can a
community member (student, staff, faculty) do to bring this alignment
about?

Discussion Prompts
10. How does your institution address (or acknowledge) crisis
management in its strategic planning process? How does the
institution incorporate crisis management with its mission, goals, and
programs?
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The money follows the mission, beginning with the
strategic allocation of resources to achieve shortand long-term goals.

Abstract

This chapter provides general insights into the
planning and budgeting process. It discusses
general principles that guide the formation of a
budget, describes major income sources and
covers likely expenditures with an emphasis on
matching income to those costs. Highlighted are
approaches for including all members of the
organization in the budget process. The chapter
concludes with an examination of budget
strategies that promote entrepreneurship,
extending income streams and associated
support of the mission.
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Chapter Outline
1.
2.
3.
4.

Introduction
Importance of Planning and Budgeting
Money Follows Mission
Institutional Assessment, SWOT Analysis, Strategic
Planning and Resource Allocation
a.
b.
c.
d.
e.
f.
g.

Identify Funds and Expenditures
Match Fund Source Restrictions with Funding Needs
Promote Transparency of Income and Expenditures
Institution-Wide Focus
Adopt Modified Zero-Based Budgeting
Create a Strategic Initiative Pool
Provide for Sufficient Budget Flexibility to Address
Probable Contingencies
h. Deferred Enrollment and Income
i. Holding Financial Reserves
j. Loans from Other Fund Sources

5. Conclusion

Key Chapter
Takeaway

Overarching Principle
No single budget
principle is more
important than the
philosophy
characterized by the
phrase:
“Money follows mission.”

Value of SWOT
• Well-run institutions share one predominant feature. The faculty
and administrators frequently assess strengths, weaknesses,
opportunities and challenges.
• Formally described as a SWOT Analysis, this kind of assessment
can be valuable in:

Institutional Assessment

Strategic Planning
Resource Allocation

Key Chapter
Takeaway

Budget Process Considerations
• Match fund source restrictions with funding needs
• Promote transparency of income and expenditures

• Maintain an Institution-Wide Focus
• Adopt Modified Zero-Based Budgeting
• Create a Strategic Initiative Pool
• Provide for sufficient budget flexibility to address probable
contingencies

Engineering Flexibility into the Budget
• Deferred enrollment and
income

• Holding Financial
Reserves
• Loans from Other Fund
Sources

Discussion
Prompts

Discussion Prompts
1. Describe how the budget process works at your institution. What two
strategies described in this chapter would you recommend leadership
employ to improve the financial health and stability of the institution?
2. Who should be involved in the university budgeting process? Why?
Why is it important to have each of those individual/positions involved?

3. What does “money follows mission” mean? Is the spirit of this concept
used at your institution? Why? Why not? Should it be used? Why? Why
not?

Discussion Prompts
4. How can a modified version of zero-based budgeting help an
administrator not only balance the budget, but redirect money to
those things that are closer to the mission? What challenges may arise
from using a modified zero-based budgeting model?

5. From the chapter section on funds and expenditures, identify one item
that could be added and one that your institution does not have.
Discuss the strengths and weaknesses of each.
6. If you were an administrator during a fiscal crisis at your institution, what
financial strategies would you use to mitigate the problem so that
students can still progress in their courses and people do not lose their
jobs?

Discussion Prompts
7. How does the transparency of the institutional budget through an
institution wide council require the vice president for finance to work
differently with stakeholders? What are the pros and cons of this
model?

8. Identify three creative ways to handle budget challenges. How would
you implement them? What challenges and opposition would you
face in doing so?
9. What role do system offices, state legislatures, parent companies,
boards of trustees, etc., play in the budgeting process?

Discussion Prompts
10. In a budget shortfall, one strategy may be to admit all students on the
wait list. What are the strengths and weaknesses of using that option?
What other enrollment strategies that you could use if your institution
does not have a wait list (e.g., lower admissions requirements)?
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Abstract

Alignment of curricula is a key
component of an institution’s ability to
move students seamlessly through to
graduation and prepare them for the
world of work. Faculty and
administration work collaboratively to
achieve these goals with the ultimate
aim of improving student success.
This chapter discusses the ways in
which both curricula and resources
can be aligned to achieve these ends.
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Chapter Outline
1. Introduction
2. Program Resource Management (PRM)
Alignment
3. Defining Alignment
4. Strategic Curriculum Planning
5. The Challenge of Curriculum Alignment
6. Cost Considerations
7. Business Process Reengineering
8. Conclusion

Overarching Principle
Curriculum alignment is the
method by which educators
evaluate an educational
program(s) and course(s) to
address the evolving needs of
students and the workforce by
bridging the gap between the two.
Research on curriculum alignment
shows a strong correlation to
student achievement.

Categories of Curriculum Alignment
Category 1: Content and structure of a single unit

Category 2: Content and structure at program level

Category 3: Curriculum is understood from the point of view of
the student’s learning experience (e.g., Fink, 2003)

Category 4: Curriculum as the co-construction of knowledge
between student and teacher

Curriculum Alignment
Alignment between
learning goals, teaching
and learning activities,
and feedback and
assessment

Learning
Goal
Objective

Align
Teaching
and
Learning
Activities

Feedback
and
Assessment

Cycle of Long-term Learning
Long-term learning

Students need to
practice thinking for
themselves

Students need to
wrestle with
compelling questions

Knowledge in the
discipline is only a
student’s first step

A valuable course
changes a student’s
view of the world

Student-Centered Approach to Course Design
What critical components, pivoting points
and questions will this course help students
answer, adding value to their degree?

Knowledge in the discipline is the
beginning

How will the course trigger students to
build a new understanding of the
discipline and business world, such that
the student is building knowledge for their
career?

Change a student’s view of the
business world

With which questions students should
spend more time wrestling with to dive
deep into important topics?
What skills do students need to
accomplish their academic goals, such
that they are building capacity for a
changing career and world?

Students need challenging
Questions and case studies

Students need practice

Groups to Confer With
Curricular
Committee

Responsible
for the design
and delivery
of the
curriculum. A
group with
curricular
authority over
the faculty
delivering said
curriculum.

Academic
Administration

Primarily
administrative
and resource,
responsible for
the review of
curriculum
design and
co-curricular
activities and
conducting
the feasibility
studies.

Senior
Administrator

Responsible
for developing
a vision,
mission, and
brand for the
academic
institution and
for developing
corresponding
strategies for
achieving the
mission.

Board of
Trustees

Responsible for the
academic institution
that focuses on the
requirements, political
concerns, and
resource constraints set
forth by the institution
that leads the
development of the
resources necessary to
obtain curricular goals,
forcing curriculum and
resource decisions
(e.g., class size, staffing
levels.)

Strategies for Adding Rigor to Curriculum
Rigorous
Strategies

Definitions

Transfer requires a student to apply knowledge in new and unfamiliar situations
Transfer of
fundamentally. A faculty shall always encourage a self-initiated transfer to all
Understanding students.

Integrate
multiple
sources

Students shall be required to integrate theories from multiple sources or
perspectives to allow them to analyze, internalize, and reconcile various views
to create a new position or stance.

Steps that
build
cognitively

Some tasks that have steps that build cognitively are not consistently inherently
rigorous. For example, a student might analyze the cause and effect of a
specific conflict, research the sources, and then design a short-term solution to
one critical cause of that conflict. This approach starts simple and becomes
more complex, which is likely to challenge the student despite the proficiency
of their understanding.

Avoid
content-area
convention

Use storytelling to frame mathematical problems, science to promote political
or social discussions, and Google Earth to make sociological observations.
These approaches will force students to revise schema for new situations, a
crucial rigor characteristic.

Strategies for Adding Rigor to Curriculum
Rigorous
Strategies

Definitions

Avoid
content-area
convention

Use storytelling to frame mathematical problems, science to promote political
or social discussions, and Google Earth to make sociological observations.
These approaches will force students to revise schema for new situations, a
crucial rigor characteristic.

Design
thinking

Promote design thinking into rubrics and ensure that elements of design
thinking, creativity, and the “tinker culture” aren’t just “encouraged” but
required for the student to find success.

Long-term
Students shall be required to observe cognitive actions such as identifying
observation or trends and patterns, using cause-effect analysis, and applying problem-solution
thinking.
analysis

Strategies for Adding Rigor to Curriculum

Rigorous
Strategies

Defend
positions

Definitions
Start with a small group of students and then socialize in larger groups. This
requires a kind of cognitive ownership that is engaging, intellectually
stimulating, and emotionally demanding. It allows the students to consider the
four Ws:
•
•
•
•

Why?
What?
When?
Where?

Discussion
Prompts

Discussion Prompts
1. Written Curriculum: What are the priorities for this course? How will we ensure
that these priorities are emphasized throughout the course?
2. Teaching Curriculum: How will we implement the 4-Cs (Critical Thinking,
Collaboration, Communication, and Creativity) in curriculum, instruction, and
assessment(s)?
3. Assessed Curriculum: How will we measure student understanding?
4. Alignment: How do we analyze college/university and career readiness
indicators?
5. Administration: What have you done with faculty and administrators to inform
and reinforce the importance of aligning curricula, instruction, and
assessments to ensure student achievement?

Discussion Prompts
6. What processes are in place to ensure that your curriculum is appropriately
rigorous at each grade level?
7. How do you encourage your professors to design an effective curriculum?
8. What system do you have in place for mapping the curriculum?

9. How do you incorporate online resources to support and motivate effective
Instruction?

Discussion Prompts
7. How does the transparency of the institutional budget through an institution
wide council require the vice president for finance to work differently with
stakeholders? What are the pros and cons of this model?

8. Identify three creative ways to handle budget challenges. How would you
implement them? What challenges and opposition would you face in doing
so?
9. What role do system offices, state legislatures, parent companies, boards of
trustees, etc., play in the budgeting process?
10. In a budget shortfall, one strategy may be to admit all students on the wait
list. What are the strengths and weaknesses of using that option? What other
enrollment strategies that you could use if your institution does not have a
wait list (e.g., lower admissions requirements)?
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Abstract

This chapter discusses the major
regional accrediting bodies and the
common requirements that impact
administration and finance at higher
education institutions.
Academic and administrative unit
assessment are closely scrutinized as
these areas receive heightened
attention from stakeholders, and many
institutions struggle to obtain full
compliance on assessment.

Chapter
Authors

Kristina ‘KP’ Powers, PhD
President – Institute for Effectiveness in Higher Education
Co-editor and Co-author of Understanding the Range of Postsecondary Institutions and Key Quality Indicators, Effectively
Managing Human Resources in Colleges and Universities, The Nature and Role of Budget Processes, Overview of
Accreditation, Shaping Philanthropic Efforts That Support Institutional Priorities in
Organization and Administration in Higher Education – 3rd Edition
Kristina ‘KP’ Powers is President of the Institute for Effectiveness in Higher Education. KP has served
in leadership roles in colleges and universities for over 20 years, primarily in the areas of institution
accreditation, institutional effectiveness, institutional research, financial planning, and strategy.
Her research and practice focus on effective and efficient use of resources to advance higher
education organizations.

Dr. Powers also serves as a national IPEDS trainer and has current appointments to the National
Postsecondary Education Cooperative (NPEC), the NC-SARA Data Advisory Committee, the
Journal of Postsecondary Student Success editorial board, and the SUNY Brockport Dean’s
Advisory Council. Throughout her higher education career, Dr. Powers has taught undergraduate
and graduate students as well as delivers professional development presentations, workshops
and trainings in all modalities (face-to-face, online, and hybrid) on accreditation, institutional
effectiveness, institutional research and higher education organization and administration, IPEDS,
financial planning, and strategy.
KP earned her doctorate from Florida State University in Educational Leadership and Policy
Studies with a concentration in Higher Education Policy, a Master’s in Higher Education
Administration from Florida State University, and a Bachelor of Science from the State University of
New York, College at Brockport. Her books, Organization and Administration in Higher Education
(third edition – 2022), Data Strategy in Colleges and Universities (2019), and Cultivating a Data
Culture in Higher Education (2018) are published by Routledge. She has served as issue co-editor
and author for New Directions of Institutional Research.

Angela E. Henderson, PhD
Chief Data Architect – Trivium BI
Co-author of Understanding the Range of Postsecondary Institutions and Key Quality Indicators and
Overview of Accreditation in Organization and Administration in Higher Education – 3rd Edition
Angela E. Henderson serves as Chief Data Architect at Trivium BI.
Prior to joining Trivium BI, she held over 18 years of experience in IR
across several postsecondary institutions, including Stetson
University and Valdosta State University. Her areas of expertise and
interest include data-driven analyses, data visualization, and
development of tools to facilitate institutional research, assessment,
and accreditation processes.

Dr. Henderson has served as a co-editor and author for New
Directions of Institutional Research and Cultivating a Data Culture
in Higher Education (2018).
She received an M.A. in English from Georgia Southern University,
an M.L.I.S. from Valdosta State University, and Ph.D. in Education
and Human Resource Studies, with a specialization in Higher
Education Leadership from Colorado State University.

Chapter Outline
1.
2.
3.
4.
5.

Introduction
Understanding Accreditation
Types of Accreditation
Institutional Accrediting Agencies
Overview of the Institutional Accreditation
Process
6. Roles and Responsibilities of the Accreditation
Process
7. Administering and Funding a Successful
Reaffirmation
8. Financial Implications
9. Diversity, Equity, and Inclusion
10.Conclusion

Overarching Principle
Accreditation is much like the process
of moving, requiring a highly
organized effort and a review of all
items in-house. The process resembles
unpacking in that one needs to review
existing information in the context of a
changing environment to determine
not only how items at hand fit into the
new place but also what new items
are needed to create the conditions
possible given the available means.

Seven Institutional Accrediting Organizations
Northwest Commission
on Colleges and
Universities (1917)
Institutions – 163
Students – 1,339,941

Higher Learning
Commission (1895)
Institutions – 984
Students – 5,247,706

WASC Senior College
and University
Commission (1924)
Institutions – 204
Students – 1,351,693

Accrediting
Commission for
Community and Junior
Colleges (1962)
Institutions – 134
Students – 2,300,000
Source: Data from CHEA, 2021 and graphic design by Institute for Effectiveness in Higher Education, 2021.

New England
Commission of Higher
Education (1885)
Institutions – 224
Students – 879,195

Middle States
Commission on Higher
Education (1919)
Institutions – 524
Students – 4,160,962

Southern Association of
Colleges and Schools
Commission on Colleges
(1895)
Institutions – 791
Students – 7,126,852

1
4

Despite variation in
criteria across
institutional accrediting
agencies, all require
institutions seeking
accreditation to follow
a similar five-step
process.
- Eaton, 2015

Typical
responsibilities of
accreditation
liaisons are as
follows:

Stakeholders Involved In the Accreditation Process
Provost

President

Provost

Faculty

External
Stakeholders

Institutional
Research

Students

Staff

The Board

Discussion
Prompts

Discussion Prompts
1. What is the purpose of accreditation? What does an institution gain from
being accredited? Are there benefits specific to faculty, staff, students, and
administrators?

2. Select a specific administrator role. What role does this position play in the
accreditation process? What challenges would you anticipate this role to
face, and how would you mitigate them?
3. In what ways are the processes of the institutional accreditors similar and
different? Which process is most attractive to you as an administrator and
why?
4. Given the roles and responsibilities of an accreditation liaison, what are three
primary skillsets that you would look for in selecting an accreditation liaison?

Discussion Prompts
5. Identify and describe three financial considerations and implications involved
in obtaining reaffirmation of accreditation.
6. Building relationships within and outside of the institution is critical for a
successful reaffirmation. Name two institution positions that were not
identified which you feel could or should play a critical part in the
accreditation process. Why?

7. How do you think the role of accreditors will change in the next five years?
What impact will that have on higher education administrators?
8. Which bodies have accredited your institution? Where would students find
this information on the institution’s website?

Discussion Prompts
7. In what ways can you creatively engage faculty, staff, students, and
community members in the accreditation process?
9. Obtain the standards document for your institution’s institutional accrediting
body (see websites in Table 8.1). After reviewing it, discuss how you would
begin organizing institutional resources in your division to prepare for the
written report and the on-site visit.

10. Upon reviewing the standards document for your institution, which areas do
you think would be most challenging to demonstrate compliance with?
Which would be easiest? Why?
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Abstract

This chapter focuses on development
and fundraising in institutions of higher
education.
Key topics range from establishing
fundraising goals to designing and
managing annual and capital
campaigns.
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Introduction
Staffing a Development Office
The Database and Prospect Research
Developing the Case for Support
Prospect Rating and Aligning Donor and
University Interests
The Role of Presidents, Vice Presidents,
Academic Deans, and Volunteers in
Fundraising
The Solicitation Meeting
Four Phases of a Major Gifts or Capital
Campaign
Conclusion

Overarching Principle
Philanthropic support for colleges
and universities has become critical
during economic uncertainties and
declines. In an era of regular
uncertainty due to the pandemic
along with declining enrollments,
advancement divisions have moved
from the fringes of the institution to in
many instances a central role in its
administration.

Advancement Services Components
Database and research staff
Corporate and foundation staff

Planned-giving staff with specialized knowledge in gift strategies
Annual-giving staff

Gift-processing and accounting staff

Linkage, Ability, and Interest Method
The following
are the most
commonly
identified
forms of
prospect
research.

Electronic
Screening

In-House
Review of
Data

Peer
Evaluations

Prospect Rating and Aligning Donor and University Interests
(1) a prospect’s interest in or affinity for a college or university

2) the level of interest or affinity

3) the ability of a prospect to make a gift

(4) the area or project in which the prospect is most interested.

The Solicitation Meeting
Small Talk (Everyone)

Purpose of
the Meeting
(Development
Officer)

The Case for
Support
(President, Dean)

Donor
Responds

Solicitation
Team is SILENT

The Ask
(Development
Officer)

Solicitation Team
Responds to
Donor Questions

Ask Donor to Sign
Agreement/Pledge
Card (Development
Officer)

Schedule a Follow-Up
Visit (Development
Officer)

Phases of a Capital Campaign

Planning Phase

Leadership
Phase

Campus Celebration of
Reaching Your Goal

Public Phase

Follow-up Phase

Discussion
Prompts

Discussion Prompts
1. Describe some of the more creative fundraising efforts you’ve seen
colleges and universities employ. Which worked well? Did some
campaigns flop? If so, what are some ways they could have improved
their chance of success?

2. Donors at all levels want to be more engaged (rather than just right a
check). They want to know that their money was meaningfully used. What
are ways in which you and your department could engage potential
donors, thus collaborating with the foundation office?
3. Name five characteristics of a successful development officer. What skills
does a person need to have (or cultivate) to become an exceptional
fundraiser?

Discussion Prompts
4. What information would you seek as you are learning about a potential
donor for your college/university? What do you think would be helpful to
you as you court their investment? Is there any information that you think
should be off-limits in this effort?

5. What kind of fundraising effort makes the most sense to you – gathering
small donations from a large number of stakeholders or focusing on large
donations from just a few? If you had to engage in one of these efforts
yourself, which would you find more challenging and why?
6. The pandemic highlighted the challenges of heavy dependence on
philanthropy for institutional survival. What changes do you think
development offices have made to ensure that a similar catastrophic
event won’t dramatically impact the institution?
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Abstract

It is often assumed that higher education
values and promotes diversity, equity, and
inclusion as a matter of course. But we all
have blind spots and building these values
into the policies and structure of the
institution is necessary to ensure they are
upheld in all situations - not just the obvious
ones.
This chapter shares ways inclusive
excellence can be institutionalized and
embedded in the ethos of the college or
university. Focusing on the National
University System as a model, the chapter
discusses the challenges and opportunities
associated with this transformation.
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leading change with grace. Dr. Stewart earned a Doctor of
Philosophy in Government from Harvard University and a Bachelor of
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Chapter Outline
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Introduction
About National University System
Blind Spots: An Eye-Opening Moment
Disability Research
What Is Inclusive Excellence
Selecting a Conceptual Framework
Infusing a Commitment to Inclusive
Excellence Throughout the Organization
8. Improving Interpersonal Communication
9. Bottoms Up Planning
10. Outlook for the Future

Overarching Principle
Higher education leaders, managers, and
administrators are expected to understand
and promote learning and working
environments that advance equity and
inclusion for all constituencies and
stakeholder groups.
Thus, it is imperative that we embrace
training, professional development,
conceptual frameworks, and other resources
that help us co-create and sustain institutions
and organizations that are healthy and
productive for all members – students, faculty
and staff.

Five Levels of Communication
Ritual
Level 1

Level 2
Extended Ritual
Level 3
Content (or Surface)
Level 4
Feelings About Content
Source: Ed Batista (2015)

Level 5
Feelings About Each Other

S-JEDI Ecosystem at
National University System

Discussion
Prompts

Discussion Prompts
1. What are your personal beliefs about DEI? Are you prepared to
advocate for all students and employees regardless of their identities?

2. What are the racial/ethnic demographics of the student body at the
institution where you currently work? At the institution where you want
to work?
3. Using the five levels of communication, what level of communication
is common across your organization?
4. How and what type of data is collected on DEI at the organization or
college/university you attend and/or at which you work?

Discussion Prompts
5. How do the demographics of the student body compare to the
faculty, staff, leadership, and board of trustees?

6. What are the historical interpersonal or cultural blind spots in your
institution?
7. Look for the DEI statement or evidence of commitment to DEI at your
institution. What level of commitment does it convey to prospective
students, current students, prospective faculty/staff, current
faculty/staff? What would you change?
8. What inclusive excellence roles exist within your organization? What are
two action steps you can take in helping you to reach your desired role?
Who is an ally that you can reach out to for help in reaching your goals?

Discussion Prompts
9. As more organizations have moved to all online or hybrid, how does
the modality of the institution impact DEI efforts?
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Abstract

This chapter describes key acts and
legislation impacting effective
administration and finance of higher
education institutions. Successful strategies
for compliance with each law are offered.
Legal considerations should be foremost in
the minds of all higher education
administrators.
To minimize an institution’s risk exposure,
decisions should be made with deference
to their legal implications. In developing
successful compliance strategies while
navigating the complex and seemingly
endless world of laws, particular attention
should be given to major federal statutes.
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Introduction
Principles and values undergirding civil rights legislation
Civil Rights Act of 1964
Title VII of the Civil Rights Act: Title VI and Title VII
Age Discrimination in Employment Act
Title IX of the Higher Education Amendments of 1972
Americans with Disabilities Act of 1990
Family Medical Leave Act of 1993
Civil Rights Laws and "JEDI" – Opportunities and
Tensions
Consumer Protection
Copyright Law and Higher Education
Student Records Privacy Rights
Conclusion

Overarching Principle
One must tread carefully in the realm
of law and compliance, and
sometimes people associate the need
to be vigilant in compliance with
federal anti-discrimination laws with the
need to avoid possible loss of federal
funding.
Sometimes understanding the "why"
behind the regulatory scheme may
help in identifying these issues when
they occur.

Relevant Sections the Civil Rights Act of 1964
Title IV

Desegregation
of public
education

Title VI

Title VII

Prohibits
unlawful
discrimination in
any program or
activity
receiving
Federal
financial
assistance

Prohibits
unlawful
discrimination in
employment

Classes of Federal Employment Discrimination - EEOC

Race
Color
Religion
Sex
National Origin

Reasonable ADA Accommodation Examples
Making facilities the employee would use accessible

Restructuring a job

Allowing part-time or modified work schedules
Purchasing or modifying existing equipment or devices
Providing qualified readers or interpreters

Four Qualified Reasons for FMLA Leave
The birth and care of a newborn child

The newly adopted or fostered child place with
the eligible employee
To care for the employee's spouse, child, or
parent with a serious health condition

Due to a serious health condition of the
employee that makes the employee unable to
perform any of the essential functions of the job

Copyright Protection Rights
Reproduce the
work

Prepare derivative
work

Distribute copies
for sale

Perform in public

Display in public

Claim authorship

Prevent the attribution of
authorship visual work where
distortion, mutilation, or other
modification would be
reputationally prejudicial

Prevent intentional distortion,
mutilation, or other
modification of the work that
would be reputationally
prejudicial

Fair Use and Copyright Infringement Continuum
More likely considered Fair Use

More likely considered
copyright infringement

Nonprofit, educational use

Commercial purposes

Facts or dates

Fiction or a creative work

Small excerpt used

Significant portions used

Purchase a copy, do not
dissuade the purchase of a copy

Discourages sales, diminishes the
value of the copyright holder

FERPA - Directory Information
FERPA considers
some student
information public,
or "directory
information," that
the institution may
divulge without the
student's permission.
Directory
information
includes:

1.
2.
3.
4.
5.
6.

Name
Address
Telephone listing
Date and place of birth
Major field of study
Participation in activities and sports officially recognized
by the institution
7. Weight and height of student athletes
8. Dates of attendance
9. Degrees and awards received
10. Most recent educational institution or agency the
student attended prior to the current institution

Relevant Exceptions to FERPA
▪ To other officials of the institution who have a legitimate educational interest
▪ To authorized representatives of the U.S. Comptroller General, U.S. Attorney
General, or state and local educational authorities
▪ In connection with financial aid to determine eligibility, amounts of aid, conditions
of aid, or to enforce the conditions of aid
▪ To accrediting organizations for the purpose of fulfilling their accrediting functions
▪ To the parents of dependent students, as defined in the Internal Revenue Code
▪ To comply with a subpoena (and must make reasonable efforts to notify the
student in advance of the intention to comply with the subpoena)
▪ To comply with a federal grand jury subpoena where the order requires that the
institution not disclose the existence of the subpoena

Relevant Exceptions to FERPA
▪ To comply with a subpoena issued for a law enforcement purpose where the
court orders the institution not disclose the existence of the subpoena
▪ In the context of a health or safety emergency if the "knowledge of the
information is necessary to protect the health or safety of the students or other
individuals"

Discussion
Prompts

Discussion Prompts
1.

Professor No-Exceptions received the following e-mail message from Sally
Student two days after the due date for a major writing assignment worth
approximately 25% of the course final grade.
Dear Professor:
I apologize for turning in the reflective paper late. I understand that the syllabus
says you never make exceptions and that I will receive a "zero" grade, but I
have been experiencing a personal episode that flares at times. During this
time, I could not do much of anything. I could not eat, sleep through the night,
type on the computer, read for more than a brief time, or even walk to the car
to drive to lectures.
Sincerely,
Sally

How should Professor No-Exception respond? Should the professor make any
referrals to campus resources or offices?

Discussion Prompts
2.

Three years into Kris' deanship, Kris receives an e-mail message from Rodney,
an associate professor nearing the end of his tenure clock. In the message, Rodney
states that the department chair and the tenure review committee have
discriminated against him by refusing the pause the tenure clock while he tends to his
mother who is suffering from dementia; he also says he requested some leave time to
address his own depression sparked by his mother mental decline. Rodney further
states that the department chair, Sadie, supports other faculty who need to care for ill
family members; Rodney says that Sadie has made passes at him several time over
the past eight months (he attaches nude pictures she states Sadie sent multiples times
despite Rodney saying he did not want to receive them), and he believes that his
rebuffs of her sexual overtures account for Sadie treating him differently. Rubbing her
temples, Kris considers forwarding the message to the chair of the tenure review
committee. Surely, this is a grievance matter related to the file review. Suddenly, Kris
recalls vaguely a series of online training sessions about a plethora of campus nondiscrimination policies, and she is not sure who to consult about this report. What laws
should Kris consider? What policies at your institution might be relevant here?

Discussion Prompts
3.

Find the FERPA policy on your campus. Where was it? How easy was it to find?
Are you able to determine who to contact at your institutions if you had
additional questions about FERPA? Compare your institution’s FERPA policy to the
federal policy. Does the institution’s policy mirror federal policy or the institution
policy more restrictive? If so, in what ways?

Discussion Prompts
4.

Following is a hypothetical situation that will help explore of how
discrimination based on federally protected categories might look in the higher
education context.
The Case of Sauvage University
Adalberto is an enthusiastic, upbeat employee in the Office of Admission at Sauvage University (SU),
a large, public institution. In his role, Adalberto (who goes by Albert) interfaces with the public as well
as various offices and student groups on campus. He also supervises several student employees who
help in recruitment efforts. Albert identifies as an Afro-Latino, bisexual male. His father is from the
Dominican Republic. His dad came to the United States for work where he met and married Albert's
mother, a Black woman from Louisiana with Creole ancestry. Albert is a gregarious fellow who enjoys
people and sharing about his life, interests, and culture. This spring, as in previous spring terms, Albert
donned his crucifix and regaled prospective students and anyone in earshot with fond memories of
his family's traditions during Cuaresma (Lent). Young Satanist Club complained to Albert's supervisor
that the crucifix offended them and made it difficult for them to interact with the Office of
Admissions student organization fairs. Concurrently, a group of alumni volunteers, and donors, raised
concerns with SU's development office, stating that Albert does not project the "image" that SU
wants to cultivate, stating that applicants and their parents might not select to attend SU.
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Abstract

The types of crises have grown
considerably. Once thought of as
unique events that occur to a small set
of institutions are now regular
occurrences that need regular
planning by all institutions.

This chapter presents strategies for
creating a successful crisis
management plan, as well as key
approaches to implementing such a
plan.
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Overarching Principle
Many factors influence the size and
dynamics of the crisis response structure,
including the institution’s size, location,
budget, and place within the greater
community.

Higher education administrators should
think about and plan for the various
factors involved in creating a crisis
management response team and
implementing an action plan for the
different types of emergencies that could
potentially threaten their campus.

Examples of Natural Disasters
Earthquake

Sinkhole/
land
subsidence

Flood

Hurricane/
tropical storm

Storm surge

Tornado

Wildfire

Landslide

Tsunami

Volcano

Severe storm/
thunderstorm

Straight-line
wind

Blizzard/ice
storm

Drought

Extreme heat

Hail storm

Avalanche

Examples of Technological Disasters
Hazardous
materials,

Fire

(e.g., chemicals)

Terrorism

Hostage
situation

Crashes

Escaped
prisoner

Riot/crowd
control

Bomb threat

Explosion

Pandemic
flu/mass illness

Power failure

Employee
strike/unrest

Active shooter

Major crime
(e.g., armed
robbery)

Computer
hacker/IT failure

Nuclear
accidents

Structural
collapse

Traffic control

Dam failure

Examples of Seriousness Scale
Tornadoes

Enhanced Fujita–Pearson Scale

Hurricanes

Saffir–Simpson Scale

Earthquakes

Richter Scale and Modified Mercalli
Intensity (MMI)

Severe winter
storms

Northeast Snowfall Impact Scale
(NESIS)

Key Roles on Crisis Management Planning Committees
Emergency Preparedness Committee
•
•
•
•
•
•
•

Emergency manager
Campus police or security director
Provost/chancellor/president
Business office representative
IT representative
Faculty representative
Student representative

Key Roles on Crisis Management Planning Committees

Threat Assessment Team

• Campus police or security director
• Human resources representative
• Student and academic affairs
representatives
• Legal counsel
• Mental health services representatives

Key Roles on Crisis Management Planning Committees

Crisis Response Team
•
•
•
•

Campus police or security director
Provost’s office representative
Human resources representative
Dean of students’ office (student affairs)
representative
• Parent liaison
• Mental health services representative

Recommended Elements of the Crisis Response Box
1

Map of campus and the surrounding areas

2

Aerial photos of the campus

3

Campus layout

4

Keys

5

Fire alarm turn-off procedures

6

Sprinkler system turn-off procedures

Recommended Elements of the Crisis Response Box
7

Utility shut-off valves

8

Layout of gas and utility lines

9

Telephone numbers for key crisis response team
members

10

Designated command post and staging areas

11

Emergency resource list

12

Evacuation sites

13

First-aid supplies location

Necessary Requirements of a Standardized
Communications Framework
The National Incident Management System (NIMS) describes the requirements
necessary to create a standardized communications framework (FEMA, 2008).

Those requirements include:

Interoperability

Reliability
Scalability
Portability
Redundancy

Concealed Weapons on College Campuses by State
States that ban carrying a
concealed weapon on a
college campus

California, Florida, Illinois, Louisiana, Massachusetts,
Michigan, Missouri, Nebraska, Nevada, New Jersey,
New Mexico, New York, North Carolina, North
Dakota, South Carolina, Wyoming

States that permit each
college campus to
decide whether to allow
concealed weapons on
campus

Alabama, Alaska, Arizona, Connecticut, Delaware,
Hawaii, Indiana, Iowa, Kentucky, Maine, Maryland,
Minnesota, Montana, New Hampshire, Ohio,
Oklahoma, Pennsylvania, Rhode Island, South
Dakota, Vermont, Virginia, Washington, West Virginia

States that allow
concealed weapons on
public postsecondary
campuses

Colorado, Idaho, Kansas, Mississippi, Oregon, Texas,
Utah, Wisconsin

Discussion
Prompts

Discussion Prompts
1.

How do you feel about the protests and civil disobedience that occur on
campuses and the safety challenges that these events pose for higher educator
administrators? What suggestions do you have for protecting students’ First
Amendment rights while ensuring everyone’s safety during these events?

2.

What are some of the most serious natural and technological threats to your
higher education institution? How prepared do you feel your higher education
institution is to respond to these threats?

3.

What do you feel are the advantages and disadvantages for including offcampus officials on campus teams that address threats? What type of searchand-rescue team would best serve your higher education institution in an
emergency and why? How do you feel the lack of grant funding for public safety
on higher education institutions should be addressed?

Discussion Prompts
4.

What type of training on your higher education institution’s emergency plan will
best prepare your campus officials to respond to an emergency?

5.

What do you feel is the best way for your higher education institution’s
administrators to provide emergency notifications and information to your
institution’s community? How might information be augmented for international
students?

6.

What are the advantages and disadvantages to opt-in and opt-out emergency
notification systems?

7.

How important do you think the Clery Act statistics are to a student’s choice of
which higher education institution to attend?

Discussion Prompts
8.

What are the problems that rural higher education institutions face in ensuring quality
emergency medical care for their community? How may these problems be addressed?

9.

What are the advantages and disadvantages of having a fast-response fire vehicle at
your higher education institution?

10. How frequently should higher education institutions practice crisis management plans?
What recommendations do you have for your higher education institution regarding the
practice and frequency of building evacuation? What is the frequency for other crises
(e.g., health pandemic, active shooter, etc.)?
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